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ABOUT THIS CASE STUDY

Achieving the Dream (ATD) is one of 12 higher educution and digital
learning orgunizations that make up the Every Leurner Everywhere (Every
Learner) Network, whose mission is to help higher educdation institutions
improve und ensure More equituble student outcomes through advances
in digital learning, particularly amongy poverty-impucted, racially
minoritized, and first-generation students. Every Learher purthers are
addressing high failure rates in foundational courses through the provision
of sculdble, high-qudality support to colleges und universities seeking to
implement aduptive coursewdre on their campuses. As puart of its ongoiny
effort fo help community colleges develop effective teuching and ledrning
pructices, ATD is working with seven community colleyes in Floridu, Ohio,
and Texus on this initiative, providing couching and direct support to the
colleyes, fostering colluboration within and amonyg the participating
institutions, and serving us d lidison to the Every Ledurnher hetwork.

The following case study is part of a series of studies conducted by ATD
exumining how adaptive coursewdre is implemented at those institutions
us well us how coursewdare is used in purticular disciplines to better serve
students. Cuse studies ure bused on u series of interviews with college
leaders, faculty, instructiondal designers, developers, tfechnology specidlists
und students who were enrolled in clusses usinyg the coursewure,
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OVERVIEW

Mathematics is u required component of many
community college degree puthways, yet lurge numbers
of students come to colleye heediny udditionul support
und sfrugyle to complete guteway math courses—
courses in which low-income und minority students dre
often overrepresented. All seven community colleges
parficipating in the Every Learner Network implemented
aduptive coursewdre to help students succeed in
guteway math courses. Amony their findings:

e Aduptive coursewdre provided class supports such ds futoring or

heeded corequisite and/or busic
skills support, particularly at
institutions which had eliminated
developmental educution
courses Js part of state-level

or institutionul reforms; some
institutions dlso deployed the
technoloyy in higher-level math
courses bused on the experiences
of students in infroductory courses.

Fuculty leudership in

identifying and deployiny
uduptive coursewure wus
criticul, purticulurly given the
importance of ensuring that

the coursewdre dlighed with
curricula und classroom lectures,
dctivities, und dussessments.

Faculty and students stressed
the importance of introducing
students to coursewdaure,
regularly monitoring the student-
performaunce dutu it generates
to turget cluss content und
individuul interventions, and
dlighing coursewdure with out-of-

coreyuisite lubs.

e Sculing the use of coursewdure

varied from institution to
institution, but efforts often
focused on providing a consistent
integrated experience ucross
course sections taught by full-time
und adjunct faculty.

B SUPPORTING INSTITUTIONAL REFORM

The Every Ledarner initiative supports broader efforts to
foster student ledrning with evidence-bdsed practices,
including supporting students in guteway courses in
which low-income and minority students are often
overrepresented. "Out of the gyute, we were having more
Meuninyful conversutions ubout whut students heed,”
says Sarah Wyutt, associute professor of mathematics
at Indian River State College. It dlso reflects the contexts
in which broader institutional reform is tuking pluce

at community colleges throughout the ATD Network,
including building d culture of excellence in feachinyg
and learning und leveraging data and technology

to support student success aund equitable student
outcomes. To ledarn more, see p. 8.
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INSTITUTION

Browurd Colleye
Fort Lauderdule, FL
38,976 students

Indian River State College
Fort Pierce, Floridu
16,686 students

Miami Dude Collegye
Miumi, FL
51,679 students

Cuyuhoyu Communhity Collegye

Clevelund, OH
23,655 students

Lorain County Community
Colleye

Elyria, OH
10,206 students

Amurillo College
Amuairillo, TX
9,739 students

Houston Community Colleye
Houston, TX
56,151 students

COURSES

Developmental Mathematics

Intermediute Algebra
College Algebru
Quuntitative Reusoningy

College Algebra

Busic Arithmetic /Pre-Algebra
Beyinning Algebru |

Staftistics

Collegye HSE Muth
STEM Colleye Algebru
College Algebru
Business Muth
Contemporary Math

College Algebru

Math for Business and Socidl
Sciences

COURSEWARE

ALEKS (McGraw-Hill)

MyLab Math (Pedrson)
ALEKS (McGraw-Hill)

Infegrated Review (Peurson)

Knewton Alta (Wiley)
MyLab Math (Pearson)

WileyPlus Adaptive Practice

MyLub Math (Pedrson)

Knewton Alta (Wiley)

For more detdil on the pilot efforts at edach colleye, see cuse studies for each institution.
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INTRODUCTION

Geolmary Suuzo admits to being unxious before taking
her first math class at Broward College in Floridu,

*| wus hervous becuuse it wus
my first math cluss in another
languuge,” says Suuzo, who
immigrated from Nicauraguu the
yedr before enrolling ut Broward.
*l thought it was going to be very
hard, and | remembered that |
had a classmate tell me that it
wdus the third time she wus tuking
the course.”

Suuzo isn’t ulohe. Gutewuay
courses in muth are manduatory
for muny community college
students, regardless of infended
mujor or program, and few beyin
their postsecondary studies
prepuared to excel. Efforts to reform
developmentul educution by
placing students into colleye-level
courses regurdless of ubility level
in some stutes have pluced even
gredter emphdsis on meeting
students where they are and
assisting them through these crucidl
intfroductory courses.

A cross-section of mathematics
faculty across community
colleyes purticiputing in the Every
Learner Network grant sugyests
that adaptive coursewdre haus
benefits across the full spectrum
of ubility levels—from self-guided
remedidtion and support for
strugyling students to helping
reinforce skills for those who dare
reudy for college-level content,

A common strength is the
technoloyy’s ubility to provide
guided practice outside of the
classroom setting.

"They cun keep working at it until
they get it. They can get help. They
cun follow up,” suys Kuti Dobeck,
u muthemutics professor ut Lorain
County Community College
(LCCQC) in Ohio. “They don’t have
to stop if they’re hot happy with a
score they eurned.”
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CREATING ALIGNED SUPPORTS

Suppporting students in guteway courses is particularly
importunt at institutions in stutes where leyislation

or policy chunhyes huve prompted chunyges in
developmental educdation. At Miami Dade College, for
exumple, uduptive softwure wus infended to support skill
building in students followiny leyislation pussed in 2013
that effectively eliminated developmental education
mauth courses. "It wus infended to fuke cure of students
onh the back end so they could catch up and (be) Jll
the sume in the clussroom,” sauys Nicholas Schur, math
depurtment chuir aut Miami Dude College’s (MDC)

Kendull Campus.

£ (The technoloyy) provided uctivities in
the yuestions thut you cun click on und
bredak down the problem in g way that
you didn’t look ut it before. With the online

abilities aund tools that were provided, |
didn’t have to feel uncomfortuble about
not getting it right away. 33

Jennine Wilson, Indian River State College student

Beyond suppport for skill building,
faculty found that adaptive
coursewure dlso benefitted
students unfumiliar with the
workloud und expectutions

of colleye work. At LCCC, for
exumple, Dobeck uses aduptive
coursewdure for college-level
stutistics courses—the colleye’s
largest enrollment math course—
but nhot for corequisite support,
which is provided by u paired

é ACHIEVING THE DREAM ¢ EVERY LEARNER EVERYWHERE

developmental course focused

oh smull-group instruction.
Insteud, uduptive courseware waus
intended to help students build the
kind of study skills required to be
successful in colleye-level muth
courses. “So muny students cun
get by (in high school) without
doinyg any studying,” she says.

*If you don’t gyet it yet, you're not
proficient yet. There’s more work
you cun do. It's inferesting how
many ways it can be used.”

However, math faculty stressed that
aduptive software is not u set-and-
forget add-on to curriculum. They
emphusized the importance of
ulighiny coursewure to curriculum
and the content of in-class lectures.
“"We ensure the muateriuls we
choose dare covered within our
outlines,” suys Jusmine Vuzyuez, un
assistant professor of mathematics
ut Broward Colleye.



Faculty dlso stressed the importance
of infroducing students to coursewdre
and expluining the rationdle behind
it at the beyinning of courses, s

well as regularly monitoring student
performance aund intervening

us heeded. A common strategy
involved audjusting grading thresholds
and other components to ensure that
students didn’t become frustrated

by u lack of proyress within the
coursewdre, which typicdlly reguires
set puss levels before students can
move oh to yruded ussessments or
the next unit of the course.

It was challenging to develop how
we were yoing to use it,” suys Christine
McDonuld, u muster instructor in
muthematics atf Indian River State
College (IRSC) in Floridu. “We fumbled
around for u couple of semesters
figuring out what to use that wouldn’t
overburden students but be enough.”

£ E When you first loy info courseware, you
see you have 30 ussignments. | think 10
u month, that’s not too bud. But | cun

understand if you wdait g month to do
everything how it cun be overwhelming.39
Brandon Rios, Miami Dade College student

Some institutions ulso Mude
efforts to align out-of-cluss
supports, including faculty and
peer tutoring, to support students
by working directly within the
coursewdre, MDC, for exumple, is
udding u lub for colleye ulyebru
students built uround the sume
aduptive coursewure platform.
"Whutever the coursewdure is
telling them to work on, they cun
get help in the lub,” Schur says,
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Like other community colleges

B BUILDING ON ATD’S CORNERSTONES OF EXCELLENCE

student learning and outcomes.

4 '

Collaborative They also offer sustained

parinerships link n :
foculty and Student opportunities to build on these
Aftairs professionals i
i st = cornerstones of excgllence. In this
cultivate leaming case, the grant provided faculty
:u“" Sippor stont at participating institutions with

the fime and resources needed to

J

participating in the Every m"ﬂ:“m o
Learner grant which are part evidence-bosed
of the ATD Network, the seven ;m“‘“‘: d'f:‘""m
institutions profiled in this leaming.
case study have committed
tfo engaging in bold, holistic, C 3
and sustainable institutional [
change across multiple 4 T“'I"“'“"“
institutional areas and priorities. professional

. . leaming for
Efforts to implement adaptive T
courseware support students Improvement,
. realigning related
in the gateway math courses axpactations In hiring,

in which poverty-impacted
and racially minoritized
students are often underrepresented at many of
these institutions. They also reflect the importance of
several key cornerstones of institutional change,
including leveraging data and fechnology to
support student success and equitable student
outcomes and building a culture of excellence in
tfeaching and learning.

\mmﬂm. promotion. j

ATD’s Institutional Capacity Framework and Institutional
Capacity Assessment Tool (ICAT) outlines seven essential
institutional capacities required to create a student-
focused culture that promotes student success. One
focuses specifically on teaching and learning and the
commitment o engaging full-time and adjunct faculty
in examinations of pedagogy, meaningful professional
development, and a central role for faculty as change
agents within the institution. Building capacity in this
area is crucial because, as ATD President Dr. Karen A.
Stout recently asserted, “focusing on teaching and
learning is still not central to the field’s overall theory of
change. We still have much more to do to build a deep
focus on pedagogy and to support our colleges in
building a culture of teaching and learning excellence.”

To foster this culture of teaching and learning ex-
cellence, ATD’s Teaching & Learning Toolkit: A Re-
search-Based Guide to Building a Culture of Teaching
& Learning Excellence is centered on four cornerstones
of excellence that provide a forward-looking vision that
campuses can use to inform their work.

Initiatives such as Every Learner provide important
resources and supports fto community colleges and
the time, space, support, and resources to explore
innovative pedagogical approaches to improving
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evaluate, implement, and modify
Q their use of adaptive courseware
£ Join o best serve students.
students o5 active

Efforts to provide needed
corequisite support and basic
skills building for students

learners in on accessible,
empowering, personolized,
and supportive ocademic
community.

exemplifies the importance of

institutional efforts to empower
faculty to consider, adapt, test, and refine new
approaches to fit their campus context and the
needs of their students. In this case, these efforts
focused on ensuring more equitable outcomes for
students struggling to succeed in gateway courses,
particularly at those institutions which had eliminated
developmental education courses as part of state-
level or institutional reforms. *It was infended to take
care of students on the back end so they could
catch up and (be) all the same in the classroom,”
says Nicholas Schur, math department chair at Miami
Dade College’s (MDC) Kendall Campus.

Faculty- led efforts to identify evidence-based instruc-
tional practices that fostered student learning were
centfered in efforts to align courseware to curriculum
and out-of-class supports such as peer tutoring, as
well as ongoing attempts o adjust grading thresholds
and other components to ensure that students didn’t
become frustrated by a lack of progress within the
courseware. "It was challenging to develop how we
were going to use it (in ways) ... that wouldnt overbur-
den students but be enough,” says Christine McDon-
ald, a master instructor in mathematics at Indian River
State College (IRSC) in Florida.

Faculty also worked to use data from adaptive
courseware to monitor student progress and refocus
supports and the content of their courses. “You need
to use the data not to tfarget students, but to coach or
mentor them,” says Sarah Wyatt, associate professor of
mathematics at Indian River State College. “You need
the instructor there coaching the students through the
course for it to be effective.”


https://www.achievingthedream.org/network/our-approach
https://www.achievingthedream.org/network/our-approach
https://www.achievingthedream.org/resource/18241/teaching-learning-toolkit-a-research-based-guide-to-building-a-culture-of-teaching-learning-excellence

LESSONS LEARNED

Keys to the successful implementation of aduptive
coursewdre in mMuth courses ucross Every Ledrner sifes:

e Consider how implementation fits
in with other institutional initiatives.
Since muth is the focus of muny
initiatives, including but hot limited
to developmentul educdution
reformes, it’s vital to understand
where aduptive software fits in—
and where it doesn’t.

“Initiative fatigue was a constant
point of conversution, especidlly
with math,” says Nathan Smith,

d faculty member and grant
Mmanager at Houston Community
Colleye in Texus, where fuculty
avoided using uduptive
coursewdre in intfroductory-level
courses to uvoid conflicts with other
reform initiatives. “To be successful,
pilots heed to be intentionally
integrated into a department’s
priorities. .. if it isn't, it’s hard to
Maintain focus und enthusiasm.”
Amuarillo College was in a similar
redesign of developmental math
und subseyuently stepped buck
from using aduptive tools in those
courses for that reason.

Adaptive courseware isn’t a
replacement for effective instruction.
In muth more than other subjects,
even students who guve the
technoloyy high marks stressed the
importunce of the instructor; muny
sdid in interviews that the quality of
the instructor was more important
than the presence of aduptive
tools. "l don't think the coursewdure
cun do it by ifself,” says Miami Dude
College student Emily Gonzulez.

My (first teacher’s cluss) correlated directly
with the (@daptive) homework. The teacher

| have right how is g good teucher, but if
whdat he's feauching is not aligned with the
homework he’s giving, is it reully working? 33

- o

Brandon Rios, Miami Dade College student

¢ Faculty leadership is
critical in ensuring effective
implementation. Faculty must
map their curriculum fo ensure
that coursewdre mirrors the
desired units und objectives,
advises Saurah Wyuatt, associute
professor of muthematics ut
Indian River Stute College (IRSC):
“Go through the curriculum step
by step... to make sure it’s in
line with what the department
wants,” she says,
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What Worked Well:

Differentiation. Particularly on campuses which
have eliminated developmental education,
aduptive coursewdre helped students build
prerequisite skills outside of class. *It targets what
they heed to practice,” says Christine McDonald,
a muster instructor in mathematics at Indian
River State College (IRSC) in Floridad, It helps
direct where they heed to put their attention 1o
be successful on coming tests.” Conversely, the
people who “dlready know the material and
have u decent muth background get through
the dassignments quickly,” she adds.

Ensuring students maintain an appropriate
cadence. Requiring students to reach u

set proficiency level before progressing to

tests or moving forward helped students

keep up with course requirements. Kafi

Dobeck, a mathematics professor at Lordin
County Community College (LCCC) in Ohio,
acknowledyes that students found the unit-level
assignments stressful, but added that previously
“students were redlly stressed when it came to
exum fime, becuause they hadn’t had the chance
to synthesize things yet. That’s where | like o shift

Bl ADAPTIVE COURSEWARE IN PRACTICE: SUCCESSES AND CHALLENGES

the stressful experience, so when they get to the
exam, they're like, ‘that’s not so bad’,” she says.

Understanding student needs. Faculty who
reviewed the data on student performance
genherated by adaptive products found that

it helped them pinpoint support to individudl
students and shape in-cluss instruction to
address the topics where the largest numbers
of students strugyled. "Out of the gute, we
were having more meadningful conversations
ubout what students heed,” says Sarah Wyatt,
ussociute professor of mathematics ut IRSC.

Cost savings. Faculty across campuses pointed

to aduptive coursewdare’s low cost compdared to
fextbooks, although some who had previously used
non-addaptive versions of the sume coursewdre
reported little or no change in costs, which were
around $40 to $70 per student on Many campuses.

Accountability. Faculty said that the variability
of yuestions delivered by uduptive coursewdare
helped ensure that students did assighed work
und were prepured for exams. “The bank has
400 yuestions. It holds students accountuble,”
Dobeck says.
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Ongoing Challenges:

Addressing student frustration. Faculty frequently
reported students being overwhelmed by the
number of skills they had to master and how
related assignments and tasks were presented
by coursewdare. "It was structured in ways that
students could throw their hands up in the dir
and say they can’t do the class,” says Nicholds
Schur, math department chair at Miami Dade
College’s (MDC) Kendall Campus. For example,
some coursewdure highlights the full list of quizzes
students will have to tuke throughout the
semester ufter completing an initial diagnostic
test. “Some (yuizzes) just have seven yuestions,
but it does look overwhelming when you see this
humongous list,” McDonald says.

To address issues with students becoming
frustrated by their lack of progress, Schur
ultimately overruled some of the courseware’s
efforts to force constunt retaukes. The goul, he
says, is To strike d balance between remedidtion
while “at the sume time pushinyg forward.”

Even students who unhderstood the value of
retakes said that at times the courseware would
slow progress for minor, sometimes mMechanicdal,
mistakes. “If you get a math question wrony, you
should redo und redo it,” says Broward Collegye
student Vulesku De Luny. “But if you uccidentally
put the wronyg parentheses (and it counts it as
wrong)? It's great in the long run becduse it
teaches you to look over things, but when you
have d lot of ussignments and have to do other
things, in the moment it is frustrating.”

Lack of higher-level materials. While adaptive
coursewdure is effective at helping students
reinforce and muaster core skills, faculty said it
may hot be ready for the more conceptual work
reyuired in higher-level courses like calculus. "l
wish aduptive had more conceptudl yuestions,
or usked (yuestions like) what is the first step to
solve the equation?” Wydatt says.

Onboarding. Some students—even recent
high school graduadtes accustomed to online

classes—found working in aduptive coursewdare
unfamiliar, I wasnt used to doihg that kind

of thing for homework,” says lvan Ondou, u
student at Houston Community College. Faculty
stressed the heed to explain the purpose of
uduptive exercises to students. *They're used to
(standardized) assignments,” Wydatt says, “We
went on for a very long time expluining what they
heeded to do und the connection to the grade.”

Challenges with planning. While traditional
coursewdre often describes how lony
assignments should take students, adaptive
assignments defy edsy estimates. “With regular
homework, | assighed 15 questions and cun
estimate how lony it will take,” Wyatt says. “With
auduptive, one student has 20 yuestions, another
has 10. Some students are very low-skill, and it’s
nhot going to take them d mMinute per yuestion.”
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&6 At first it might be a little more difficult becuuse you're
leurning to nhavigute the courseware us well us the cluss
itself. Once you get a handle on that, maybe if you

strugyle with muth it would be more beneficiul. 39
Sydney Wade, Lorain County Community College student

Students dlso stress that alignment
is criticul in ensuring that
coursewure is effective. "It works
redlly well as long as what the
professor is teaching und what’s in
the softwure is properly uligned,”
suys Gonhzulez, "Otherwise, you
don’t know what way you should
be solving problems.”

Amurillo Colleye instructor of
mathemauatics, science, und
ehyineering Gule Brewer saw
this firsthund after making mid-
course udjustments. "Students did
(aduptive work) but didn’t see it
as beneficial until | fweaked it so
it mutched whut | was doing in
colleye ulyebry,” she suys. And
Christine McDohuld, a muster
instructor in muthematics ut IRSC,
says that the Floridu college had
better results in courses where
students had experience with
college-level muth than the
infroductory course, despite
aduptive coursewdare’s promise
to support students with lower
skill levels. "It could be we didn’t
find the right way to use it in (thut
course),” she says.

—‘2 ACHIEVING THE DREAM ¢ EVERY LEARNER EVERYWHERE

* Prepare students to use adaptive
software. Wyutt begun her in-
fperson classes in the computer
lub to ensure students loy into the
coursewdre und understand how o
use it. “The software is designed to
help them, but what gets in the way
is that they yet so overwhelmed
from the get-go. You have to
couch them to stick with and yet
through the aduaptive (elements),”
she suys. In similar fushion, HCCS
developed u student onboarding
Module which was udded to its
learning management system to
guide students and faculty.

o Monitoring student progress is
critical. “You heed 1o use the
dutu hot to target students, but
to couch or mentor them,” Wyatt
says. “You heed the instructor there
couching the students through the
course for it to be effective.” Kdfi
Dobeck, u muthemdatics professor
ut Loruin County Community
College (LCCO), for exumple,
monitors students” most-missed
yuestions in the coursewure to
plan the focus of her synchronous
sessions in un online muth course.



Along with identifying which
students ure strugyling, McDonuld
says it’s dlso important to monitor
how students ure usinyg the
coursewure, “Pointing to the
exumple of a student who kept
uhsuccessfully retaking a guiz
insteud of yoinyg buck to do
practice problems, she says, “It's our
responsibility fo show them what
they heed to do to be successful...
insteud of doiny the inefficient
thing over and over agadin.”

Dobeck ugrees, suying that she
reuches out to students who are
spending large umounts of time
oh u specific ussignment to yuide
them to other options. *It’'s not my
infention for it to tuke five hours—
muybe yo tulk to u tutor und it
would take less time,” she suys.

Using the courseware in class.
Despite its primury use cuse us
yuided homework und pructice,
faculty und students stressed
the vdlue of having some cluss
time dedicuted to working in the
coursewdare, Wyatt held clusses

in the computer lab regularly

to watch students work. "It was
helpful for me to see who was
strugyyling und making proygress in
the coursewure,” she suys.

Ensure that faculty use the
courseware themselves. Many
students stressed the importunce
of having instructors try the
softwure themselves so they
understand the range of questions
included in uduptive exercises und
creute dlignment between those
exercises und their other class
activities. Dobeck agrees. Pointing
to her own afttempt at taking the
start-of-course diagnostic test, she
says, | yot un 87 percent, und |
know the stuff.” More to the point,
it made her redlize that the default
pussing threshold of 80 percent
wdash't appropridate, resulting in

her chunying yrading stundards
for the course in ways that more
students progressed through the
coursewdre in u tfimely fushion.
*You'd be surprised at how tricky
the yuestions were,” Dobeck says.

L6 don't know if professors see everything we have
to do (in the coursewure). Last week, we had to turn
in two assignments—one with eight questions and
aunother with 17. The sume week we did u practice

test, which helps us for the test, but it was 35 questions.
Everyone suid there were (types of) yuestions we
didn’t see in cluss thut were in the pretest. 39

Geolmary Suazo, Broward College student
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CONCLUSION

Faculty at participating institutions said that the Every
Leurner grant support provided them with the time
aund resources heeded to evdluute und implement

uduptive courseware,

While the coronavirus pandemic
limited their ubility to fully meusure
its impuct, anecdotul evidence
sugyests the technholoyy was
beneficial. Preliminary data
suygyests that aduptive courseware
helped bring students up to
college-level muth in infroductory
clusses ut MDC, suys Schur. At
Indiun River Stute Colleye, one
math instructor saw puss rates
jump from 40 percent to 60 percent
after muking aduptive study u
prerequisite for tuking gruded
uizzes. Faculty members across
participuating sites reported that
overdll grades improved, while
some suid that more students
completed homework, with the
technology helping focus their
uttention on the ureus they
heeded Most.

"The beuuty of uduptive is

that it’s laser focused on what
you heed to know for the
semester to be successful—it
eliminates busywork,” says Surah
Wydtt, ussociute professor of
muthematics ut IRSC. *| wouldn’t
say engugement is more or less,
pbut it mukes the focus better.”

Exjperiences sculing auduptive
coursewdre vdried from campus
to cumpus. Some institutions
sculed buck the use of uduptive
coursewdre in developmental
muth courses becuuse of conflicts
with ongoinyg redesign efforts.

At others, math faculty made
deliberate efforts to ensure that
college ulgebru sections tfaught by
adjunct faculty were dligned with
aduptive coursewure by creuting

& & When you think buck to using textbooks, there’s so
mMuch information in your face. (With coursewdare), you
have just one yuestion presented to you, aund then

you go on to the next one. You're not bombaurded

with all these problems. 33

Emily Gonzalez, Miami Dade College student
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master course shells and/or daily
lecture notes to ensure consistency
across sections taught by full-time
and adjunct faculty. “The ideu was
that the platform would make their
lives eusier,” MDC's Schur says.
"We wanted d turnkey approach.”
At other colleges, implementation
wds less consistent, depending

oh individuul udjunct faculty
members” willingness to
experiment with hew technhology

or definitions of ucudemic
freedom.

Now d second-yedr student at
Broward, Suuzo credits the efforts
her professor mude to infroduce
her class to the coursewdre to her
success in the initial Muth cluss she
took. “"She expluined it the first time
and explained it well,” she says,
"She guve me the vibe that I'd
understand everything.”
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